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ABSTRACT

Lynch, Donna. Dance Education in Pennsylvania Charter Schools: Advocating for Parity
Among the Core Arts Disciplines. Master of Arts thesis, University of Northern Colorado,
2022.

The goal of this research was to collect data on existing dance programs and activities in
Pennsylvania charter schools, and to advocate for the presence of dance in school arts offerings
for academic credit, creating parity among the four core arts disciplines of visual arts, music,
theater, and dance. The researcher developed three essential questions to guide this research:
Q1

What dance education programs currently exist in Pennsylvania charter schools,
and what certifications are held by dance educators in these schools?

Q2

What obstacles, other than the teacher certification process, are preventing
schools from hiring dance specialists and implementing dance programs for
academic credit?

Q3

How can dance educators overcome these obstacles and advocate for dance
courses to be offered for academic credit, creating true parity among the core arts
disciplines?

Data were collected from December 2021 through April 2022 via an online survey of
administrators and educators at 179 Pennsylvania Charter Schools operating during the 2021–
2022 school year. The survey included both quantitative and qualitative questions, and received
thirty-seven responses. Some limitations of the study were a small sample size of participants
who completed the survey, as well as the fact that the timeline in which the research was being
conducted ran parallel to some significant changes in legislation affecting dance teacher
certification in the state.
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The data suggested that although educators recognize valuable benefits of dance
programming to student achievement, there are still only a small number of schools offering
dance courses for academic credit. The data also revealed that school finances and budgets
remain the largest influence on schools’ ability and willingness to offer dance alongside their
other arts courses.
This research was intended to advocate for parity among the four core arts disciplines,
and support the argument for Direct Path Dance Teacher Certification, which was signed into
Pennsylvania legislation in July 2022. The findings of this research suggest that this new
certification process will remove one of the existing obstacles to dance programs being
implemented in Pennsylvania schools, and that there are educators and administrators in the state
who are continuing to advocate for dance to be included in the state’s K-12 schools.
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CHAPTER I
INTRODUCTION
Goal of Thesis
In the state of Pennsylvania, there are many strong school-based arts programs with
passionate community support. Music, theater, and visual arts programs are thriving, and in
many cases, adequate budget allocations are made to keep these programs running. According to
the PA Department of Education, “All students in grades K-12 must be provided with instruction
in all four arts disciplines: dance, music, theater and the visual arts” (“Arts and Humanities”),
and while support for the arts does not seem to be a significant obstacle in Pennsylvania schools,
there is an obvious disparity in the prevalence of each of the four core arts disciplines: visual
arts, music, theater, and dance.
Kenneth Elpus’s 2020 study, “Access to Arts Education in America,” explores both the
availability of arts programming, as well as how that availability is affected by factors such as
school size, location, and proportion of students eligible to participate in the National School
Lunch Program. Elpus describes his findings regarding arts availability:
The four arts disciplines… are not equally available in American high schools. Visual art
was the most available arts discipline; at least one course in visual art was offered in 79%
of all high schools. Music was the second-most available arts discipline; at least one
course in music was offered in 74% of all high schools. Courses in theater were available
at 46% of high schools. The availability of dance lagged far behind the other arts
disciplines; courses in dance were offered in only 16% of schools. (6)
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By excluding dance from school course offerings, Pennsylvania schools are missing an
opportunity to provide their students with the necessary tools for success as well as appropriate
access to an art form that offers 21st Century skills, such as communication, collaboration,
creativity and critical thinking (“Frameworks and Resources”). Public perception of arts
education often assumes that students are training only to become musicians, dancers, writers, or
actors. Arts advocates “need to present a strong case for how the arts contribute to the prevailing
priorities, whether they be competitiveness, our economic future, our workforce, or school
reform” (Fowler 199).
Building a case for the implementation of dance programs in schools requires not only
strong advocates, but also strong data. In their article “Leading by Design: A Collaborative and
Creative Leadership Framework for Dance Integration in P–12 Schools,” Leonard et al.
observed: “If schools do not have effective models for dance education, programs remain
difficult to imagine, especially with so few schools providing long-term dance programming”
(93). Linda Gilo cited the National Dance Education Organization’s (NDEO) 2004 Report to the
Nation as the impetus for beginning work on her study of high school dance programs in Florida,
as the report was a call to action for research on current trends in the field (10). She also relied
on the Goals 2000 and No Child Left Behind (NCLB) legislations to expose the fact that “dance
still has a secondary position in curriculums as an elective course even with its acknowledgment
as a core curricular subject in Goals 2000 and NCLB legislations and state standards in place”
(103). This disconnect between legislation and the current practice of offering dance as an
elective course supports NDEO’s assessment that we need further research in the field to gain an
understanding of what is currently taking place in the classroom.
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In the same way that historians study the past to understand the present, dance educators
seeking to advocate for the implementation of dance programs in K-12 schools would be wise to
research the programs that have paved the way. In their 2021 Dance Teacher Direct Certification
Needs Assessment, the Pennsylvania Dance Education Organization (PaDEO) captured data on
dance programs in Pennsylvania public schools. PaDEO is currently using this needs assessment
as evidence “that there is both sufficient demand from school districts across the state, and
capacity for teacher training within Pennsylvania higher educational institutions, to offer a direct
path to dance teacher certification in Pennsylvania” (PaDEO, “Needs Assessment” 6).
While the data collected by PaDEO illuminates the important progress made by dance
educators in Pennsylvania’s public schools, there is a lack of statistical data on K-12 dance
offerings and dance educator professional demographics available in Pennsylvania charter
schools. The goal for this thesis was to explore and inventory existing dance programs in
Pennsylvania charter schools, with a focus on adding to the knowledge base currently being
utilized by PaDEO and its efforts to change state legislation, implementing direct teacher
certification for dance educators. This thesis attempted to answer the following research
questions:
Q1

What dance education programs currently exist in Pennsylvania charter schools,
and what certifications are held by dance educators in these schools?

Q2

What obstacles, other than the teacher certification process, are preventing
schools from hiring dance specialists and implementing dance programs for
academic credit?

Q3

How can dance educators overcome these obstacles and advocate for dance
courses to be offered for academic credit, creating true parity among the core arts
disciplines?
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Purpose of Study
Some would argue that the best way to introduce public schools to the proposition of a
dance program would be to highlight the arts integration aspect; in other words, dance should be
offered as a support for other core subjects such as math and language arts. This researcher
instead sought to explore the viewpoint that dance programs should exist for their own sake,
noting the “1994 passage of the GOALS 2000: Educate America Act, the federal law that
mandates dance as a core curricular subject” (Gilo 2). The arts are necessary for “inducting youth
into the established civilization” (Fowler 3), and public secondary schools’ arts offerings should
include courses in dance as well as other more widely accepted arts disciplines.
In his book, Strong Arts, Strong Schools: The Promising Potential and Shortsighted
Disregard of the Arts in American Schooling, Charles Fowler discusses the purpose of arts
education as a catalyst for cultural development as opposed to just vocational training for future
artists (33). This is an important distinction to make; when proposing a new or expanded arts
program to a school administration, educators must fully understand the goals and benefits that
the program will bring to the school and its community. Public perception of arts education often
assumes that students are training only to become musicians, dancers, writers, or actors. Arts
advocates “need to present a strong case for how the arts contribute to the prevailing priorities,
whether they be competitiveness, our economic future, our workforce, or school reform” (199).
Accessibility and equity of the arts for students is at the core of this research project.
While students can study music and theater in schools, those wishing to study dance often must
seek training at private studios, which can be cost-prohibitive. Conversely, qualified dance
educators are relegated to these mostly part-time and low-paying teaching positions to practice
their craft, relying on other full-time employment as a source of primary income. In their study
“Teaching the Dance Subject in Australian High Schools,” Gardner and Millard found “a

5
commitment to approaching the dance experience as one that should be open to all students,
regardless of their socio-economic background or acrobatic skill” (9). If full-time programs were
implemented within all K-12 schools, there would be significantly more opportunities for both
educators and students, thus expanding the reach of dance education and practice.
While the goal of this study was not to explore the benefits of dance education for
students, they serve as strong factors helping to illustrate that dance courses have value as a core
curriculum subject on their own and not only in a supporting role to other academic disciplines.
Dance education has the capacity to encourage the development of “ownership, responsibility,
and character” (Harris 9). The traits that are most desirable to colleges and employers, including
collaboration, perseverance, and creativity, can often be found in the dance classroom. Skills
such as conflict resolution and self-control, which are often missing from traditional academic
courses, can be explored effectively through dance (12). Dance students will develop leadership
and autonomy and enter the world with a confidence and competence they may not have gained
otherwise. Providing educators with the necessary tools to advocate for secondary dance
programs will likely have a significant positive effect on the students who stand to benefit from
these programs.
Significance of the Study
In the K-12 education environment, particularly in public schools, there are many factors
that affect the ability of dance educators to successfully advocate for programs to be included in
a school’s elective offerings. Lack of funding for often expensive dance spaces, an absence of
support from school administrators and the community, and the availability of qualified and
certified educators are all obstacles that contribute to the reality of K-12 dance programming.
In a study by dance researchers Gardner and Millard on Australian dance programs,
interviews of female dance educators in the public, private, and Catholic sectors in Victoria,
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Australia were conducted to identify common themes from each interview. The authors compiled
their research into an article discussing the challenges and experiences of each teacher, revealing
“as might be expected within the diversity of school types and locations represented,
participants’ experiences vary in terms of the school's commitment to the dance subject;
adequacy of facilities and resources, including support for professional development; degree of
engagement from colleagues and Principals; and security of employment” (7). While the
experiences of the educators varied, it was clear that they all struggled with the viability of their
programs and felt responsible for their livelihood.
The prevalence of dance programs in K-12 schools is largely dependent on the
willingness of school boards and administrators to not only acknowledge the importance of
dance as an art form, but also to allocate adequate financial resources to the facilities and
educators needed for these programs to succeed.
The need for restrained delegation of funds ties the hands and clouds the dreams of
administrators who truly wish there were time, space, and the necessary financial support
to facilitate all aspects of the education of the whole child. As advocates argue for the
essentiality of arts learning, they must remember that, along with the players who hold
the financial reigns in schools, anyone who pays taxes must be persuaded that there is
significant return to be had on an investment in the arts in education. (Davis, Why Our
Schools 39)
While the Goals 2000: Educate America Act acknowledged the importance of dance and
other arts as equal with other core subjects (Bonbright 5-6), state and local legislation lags in its
support and implementation of these federal guidelines.
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According to their website, the vision of the PA Department of Education is that
“Pennsylvania learners will be prepared for meaningful engagement in postsecondary education;
in workforce training; in career pathways; and to be responsible, involved citizens” (“Mission
and Vision”). The future of civilization as we know it, and as it continues to evolve, is dependent
on deeply thoughtful individuals with the capacity to create, conceptualize, and design (Pink 1,
69). Universal 21st-century skills that can be reached through dance, such as developing
creativity and curiosity; using critical thinking and reasoning; and developing collaborative
skills, are essential for Pennsylvania learners to achieve the necessary preparation for future
academic and professional endeavors.
Today’s educators are faced with the crucial task of developing young minds and
preparing students for the ever-changing world around them as “we can no longer live in
isolation, but must use all constructive and positive methods available to solve the world’s
problems, including skills learned from participating in the arts” (Minton and Hofmeister 67).
Implementing a comprehensive arts education, one that includes dance for all students, would
allow young minds to explore their creativity and learn to apply that creative thinking to other
disciplines. All Pennsylvania schools should be equipped with dance programs, led by qualified
instructors who can ensure that both arts standards and student needs are being met, and that
students are developing the skills needed to succeed in our 21st-century world. The availability
of qualified, certified educators is a significant obstacle to implementing these dance programs in
K-12 schools, and the issue is closely tied to the availability of certification.
Pennsylvania currently offers direct certification for visual arts and music, and theater
teachers are able to be directly certified through English and Communications programs. If there
is to be parity among the four core arts disciplines, dance educators should be afforded the same
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opportunity to become certified in their field. As of 1996, Fowler reports that “even though state
certification in art and music is well established, only thirteen states certify professional
specialists in dance, and only eleven certify professional specialists in theater” (176). According
to PaDEO’s Needs Assessment:
Since the 1990s there have been teachers certified to teach dance for credit in
Pennsylvania, however their certifications have come through Communications, Physical
Education or Vocational Education. This has had a limiting effect on dance teacher
preparation since the curriculum required for these fields does not include any dance
specific content. These certification paths assume that a dance teacher already has a
background in their subject area, and discipline specific pedagogical skills. The
additional coursework for credentialing is valuable knowledge, but misaligned with the
learner goals in dance education. What we seek is dance teacher preparation aligned with
national dance standards, which will prepare highly qualified teachers in dance, just as
Pennsylvania provides for highly qualified teachers through direct certification in music,
visual art, math and science, for example. (1)
In Pennsylvania, teacher certification for dance is far behind each of the other three core
arts disciplines, and much work is left to be done to ensure that qualified educators are available
to fill the gap in schools’ arts course offerings. This work includes statewide legislative change
to the teacher certification process, and while “advocacy for dance education and integration in
P–12 schools plays an invaluable role in creating and establishing curricular practice and policy,
advocacy alone is not sufficient. Leadership emerges as the needed catalyst for taking sustainable
action” (Leonard et al. 93). According to their website, PaDEO continues to work with the
Pennsylvania Board of Education, the Pennsylvania Department of Education, and state
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legislators, advocating for direct dance teacher certification. This research project aimed to
provide data to support these efforts and further advocate for parity among the core arts
disciplines.
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CHAPTER II
REVIEW OF LITERATURE
Benefits of Dance and the Arts
When reflecting on childhood experiences in elementary school, most adults have fond
memories of creating art. Whether it was using construction paper, glitter, and glue to craft a
holiday themed art project, or learning to play the kazoo or find rhythm on wooden blocks in
music class, the arts have created a positive and lasting impact on our collective memory.
Despite the fact that the Pennsylvania Department of Education defines the arts as including four
disciplines: dance, music, theater and the visual arts” (“Arts and Humanities”), according to a
2019 survey of Pennsylvania school districts, only 10 districts out of 105 responding employ
dance teachers full time (PaDEO, “Needs Assessment” 1-2, 4).
Childhood memories in arts education, at least in Pennsylvania, are mostly limited to
experiences in visual arts and music, leaving theater and dance to be taught in after school clubs
or by organizations and businesses not affiliated with the schools. Families that lack the financial
resources to afford these outside classes rely on schools to provide enrichment opportunities for
their children. If schools do not include all art forms in their offerings, they are effectively
widening the gap of financial inequality, and dance becomes a luxury reserved for the fortunate.
Additionally, while many educators, administrators, and members of our community will agree
that the arts provide an important component to educating our nation’s future leaders, there is
more work to be done in order for dance education to get an equal seat at the table.
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Academic Achievement
A wealth of research has been done to provide links between arts education and academic
achievement. In her publication “The Importance of Creative Thinking, Emotional Intelligence
and the Arts for Education in the 21st Century,” Victoria Stevens writes:
In general, arts education tends to increase academic performance in all disciplines: ‘. . .
research by the Centre for Arts in the Basic Curriculum indicates that when a school
devotes more than 25% of its school day to the arts, students perform with academically
superior abilities. . . students who study arts perform 30% better than those who do not’
(cited in Maryland Alliance for the Arts, 1995). (21)
In “Leading by Design: A Collaborative and Creative Leadership Framework for Dance
Integration in P–12 Schools,” Leonard et al. discuss the impact that developing standards for the
arts has had on dance education, stating:
A focus on dance education is not the norm in P–12 schools; however, with the
development of the National Coalition for Core Arts Standards, the emphasis on arts
curricula and standards has become inextricably and inherently intertwined with the
broader call in education for rigorous academic standards and disciplinary integration,
such as evidenced by the implementation of the Common Core State Standards. (89)
The existence of national standards for the arts, including specific standards designed for dance,
provides dance education advocates with specific tools that highlight tangible outcomes and
skills that can be gained from comprehensive arts education.
In addition to test scores and academic achievement, studies also show improved
attendance and a positive impact on behavioral and disciplinary issues: “When the arts are a
major part of the school experience, students’ attendance rates rise dramatically, and so, too, that
of the teachers” (Bonbright et al. 18). In her implementation of a dance program at one of the
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country's Turnaround Arts Schools, Shelese Douglas reports “reductions in suspension rates as
high as 60 percent,” in addition to increased overall attendance and student interest (15). Kenneth
Elpus also found in his study, “Arts Education and Positive Youth Development: Cognitive,
Behavioral, and Social Outcomes of Adolescents who Study the Arts,” that “each additional year
of arts study was significantly associated with a 20% reduction in the likelihood that an
adolescent would ever be suspended out-of-school” (3). While both Elpus and Douglas cite a
specific correlation between participation in dance and these positive outcomes, the larger body
of existing research seems to show the correlation between arts in general and those outcomes. It
is reasonable to infer that increasing the availability of dance, in addition to other art forms,
would have a positive effect on students, though more research needs to be done to confirm those
hypotheses.
The argument to incorporate arts courses to boost academic achievement can be
successful, but it is also a slippery slope in trying to subsequently prove the value of the arts on
their own accord (Hetland and Winner 3). Researcher Victoria Stevens agrees: “With regard to
standardized tests like the S.A.T., I agree with the editorial in the New York Times (March 1999)
by Winner and Hetland of Harvard; it is not clear as to whether students perform better on
standard exams who participate in the arts, or whether those who already do well academically
have a proclivity toward the arts” (22). Speculation is also often made as to whether higher
academic achievement and arts education are connected only because both are associated with
better, more innovative schools and innately high-achieving students (Davis, Why Our Schools
44; Elpus “Arts Education” 8; Hetland and Winner 6).
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21st Century Skills
While strengthening student performance in other areas is noteworthy, it is important to
advocate for the skills that the arts uniquely teach and develop in students, and not only what
they can contribute to other classroom subjects (Davis, Why Our Schools 7).
Combined with the pace of change and the upheaval of accepted ideas, macrostructures,
and operational systems, the need for people to understand themselves and their place in
the world has never been so great. They have been forced to determine what knowledge
and skills will enable them to exist, thrive, and live productive meaningful lives in this
time. (Sabol 3)
Through dance, students not only learn to create, but also to think critically about their work,
respond to the work of others, and find new meaning and connections in their world. Student
accounts of their experiences in dance programs consistently include improvement in confidence,
self-expression, risk-taking, organizational skills, independence and responsibility, focus, and
creative thinking (Minton and Hofmeister 70). It is these skills, which are applicable to 21 st
century lives and work, that will provide the necessary foundation for today’s students.
Communication
As children grow and develop cognitively and emotionally, it is important that they
explore different means of communication and acquire the skills to become fluent
communicators. This includes both verbal and nonverbal communication, through writing,
conversation, and artistic expression.
The nonverbal language of dance allows high school aged students to explore and express
their emotions and ideas through movement (Davis, Why Our High Schools 41-42). Each
movement and gesture gives the audience a glimpse into what the performer or choreographer is
feeling, thinking, and wishing to communicate. The tumultuous physical and emotional changes
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that adolescents experience during the high school years can be effectively expressed through
dance; students will also experience empathy as they view others' work that is both similar to and
different from their own.
Collaboration
Students encounter varied points of view through the creation and critique of art.
Working with each other, they uncover new perspectives, new ways of thinking, and develop an
open-minded approach to exploring new ideas (Davis, Why Our High Schools 52). This openmindedness cultivates a respect and awareness of others' perspectives that will serve them well
into the future as they value the contributions of others to the world around them (57). “The
notion of ensemble is the experience of being involved in and dedicated with others to a
production that, taken as a whole, is larger than the sum of its individual parts” (80). Making art
provides an opportunity for students to collaborate and connect on a level they may not
otherwise experience in other academic subjects.
In her article “Revitalizing Pennsylvania through Creativity: Dance in Education,” Dr.
Miriam Giguere describes what sets dance apart from other art forms:
Dance making, or choreography, is unique in the arts in that it uses other people as its
artistic medium. This gives the choreographer the unique opportunity to hone his skills in
directing people in fulfilling a single mission. Creating and leading a group dance is
practice in leadership of the twenty-first century and in seeing how the uniqueness of
each body, each player in the company, can add to the final synergistic invention. (36)
Dancers learn not only how to lead, but how to be an active participant in realizing
another person's vision, fostering skills of cooperation and collaboration (36).
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Creativity
The exercise of creativity is not limited to the work that is put on stage. Learning about
the process of creating dances, as well as responding and reflecting on both the process and the
work, is an equally important part of building 21st century skills (Minton and Hofmeister 75). It
is in educating students in the creative process that we prepare them to transfer those skills to
other aspects of their future careers.
A significant part of the creative process in dance and dance making is improvisation.
Through improvisation, students experiment with taking risks with new movement ideas,
working to find their choreographic voice (Minton and Hofmeister 75). A student in Minton and
Hofmeister’s study reflects on the process, saying, “You’re performing this so everybody’s
gonna see you taking that risk. So in other things you would be more comfortable in taking
another risk” (70). Using the dance classroom as a safe and comfortable place to work through
new ideas and taking risks within movement allows students to apply those skills to other
situations throughout their lives.
The study of dance and other arts not only opens doors for students to take risks and
potentially succeed, but also for them to fail. Failure and mistakes lead to the process of learning
from and correcting those mistakes to improve the quality of work and finding creative solutions
to newly discovered problems (Davis, Why Our Schools 82). Students do not study the arts
simply to become artists; they also become teachers, arts patrons, and apply their creativity to
entrepreneurship and other career fields (Stevens 3).
Students have reported that creating a dance can also relate to the business or professional
world, since you must utilize effective communication techniques and develop leadership
strategies to work with a team (Minton and Hofmeister 71). Taking risks as a child and
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adolescent directly translates to future interactions with colleagues in the workplace; learning to
share and celebrate success, and also recognize and learn from defeat, are essential skills in every
career field. In Minton and Hofmeister’s study, students also acknowledged strong parallels
between dance making and the process of writing, as well as a newfound comfort and confidence
with public speaking (72).
Critical Thinking
In his book, Strong Arts, Strong Schools: The Promising Potential and Shortsighted
Disregard of the Arts in American Schooling, Charles Fowler discusses the shortcomings of
various arts offerings in American schools. He observes that “among all the subjects in the
curriculum, the arts are unique in that there are fewer absolutely right or wrong answers. It is
precisely the ambiguities of these forms of symbolic expression that require us to exercise a
higher order of thought processes” (11). Davis expands on the value of this higher order
thinking:
Critical thinking is essential to the process of making good decisions. But it takes
confidence to see beyond the given, the box, the stress of day-to-day demands.
Opportunities to imagine “what if” enable high school students to hone the skills they
need to consider their own futures and the worlds on which they want to have impact.
(Davis, Why Our High Schools 21)
The ability to imagine new possibilities and outcomes is what drives innovation in many
fields of study and work, and “the arts enable students to see the impact of change on a product,
to experience their own ability to invent and carry out change” (Davis, Why Our Schools 56).
Dance, in particular, enables students to see how their ideas can come to fruition through
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improvisation and choreography. Applying critical thinking to the assessment and revision of
their work is a skill easily applied both to other academic disciplines and future careers.
Global Impact
In his introductory chapter, Fowler sets the stage for his two core arguments: that the arts
are necessary for “inducting youth into the established civilization” and that “the connection of
the arts to the basic educational curriculum is crucial, but this relationship needs to be made
explicit, convincing, even pivotal” (3). Fowler expands on this first idea in Chapter 3, “Society
and the Schools: A Dynamic Relationship,” asking, “What is the proper role of education? To
transmit the culture as it is, or to function as an agent for constructive change?” (26). He then
continues to discuss the purpose of arts education as a catalyst for cultural development as
opposed to just vocational training for future artists (33). This is an important distinction to
make; when proposing a new or expanded arts program to a school administration, educators
must fully understand the goals and benefits that the program will bring to the school, its
community, and the world.
The Economy
Being able to think and view the world through an aesthetic lens has positive
ramifications in industries outside the arts, such as manufacturing and technology (Fowler 10).
Davis writes that “the arts must be featured in our schools so that we can have more artists
among us producing works for museums, theaters, concert halls, and the media writ large. But
they must also be featured so that we can have more artists among us guiding national policy,
running businesses, breaking boundaries in science, medicine, education, and technology” (Why
Our Schools 3). Fowler agrees, stating that “competitiveness in the world marketplace is a major
concern of American industry, and the arts are an important contributing factor to our success in
winning this economic competition with other nations” (Fowler 15). Merging an aesthetic
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sensibility with utilitarian applications, and applied arts including architecture and fashion, make
a significant contribution to our global economy (15).
In her article “Revitalizing Pennsylvania through Creativity: Dance in Education,” Dr.
Miriam Giguere describes the need for Pennsylvania to remain competitive as a hub for arts and
culture for the health of its economy:
In the last century Pennsylvania’s richness in the natural resources of coal and iron ore
sustained our state economy. In this century we must ensure that Pennsylvania remains
rich in the natural resources of young creative knowledge workers to sustain and nurture
our state economy. (34)
Young, forward-thinking Pennsylvanians are looking for communities in which to live
and work that are fueled by “arts, culture, and diversity” (34). Including dance education at the
K-12 level for all Pennsylvania students would enrich their experience as state residents,
potentially encouraging them to remain in the state and contribute their creative talents to the
state economy.
Culture
Reporting for the Reviewing Education and the Arts Project, project manager Lois
Hetland and principal investigator Ellen Winner write that “the arts are a fundamentally
important part of culture, and an education without them is an impoverished education leading to
an impoverished society” (5). Anyone would be hard-pressed to imagine a world without art;
from the music that serves as the background for our daily lives, to the masterpieces in museums,
to the commercial art used in advertising. Movement and dance are equally intertwined in our
culture, used throughout history from ancient societies to the present day as a means to celebrate,
communicate, and strengthen communities.
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Dr. Victoria Stevens, a licensed clinical psychologist and arts educator, elaborates on the
importance of the arts to society:
The lack of the development of these skills and the elimination of the arts as basic to the
development of these skills within our educational system could have serious negative
consequences for the future of our society. These consequences could occur at the level
of artistic and scientific creative invention as well as at the level of social behavior. It is
imperative that our society implement these findings or face a future unprepared to
survive millennial change. (27-28)
The inclusion of dance as a recognized part of a comprehensive arts education is crucial to the
development of the whole child; continuing the disparity of offering some, but not all, of the four
core arts disciplines could result in the negative consequences mentioned by Stevens. The arts
are as important to a child’s development as other academic subjects such as reading, history and
math. They serve to fill in the gaps that fact-based disciplines are less able to offer; through the
arts, students learn social skills and experience empathy. “From imagination to social
responsibility, the arts teach our children about what it is to be human and enable them to
experience their humanity in thought and action” (Davis, Why Our High Schools 90).
A defining part of what makes our culture and society thrive is the character of the
individuals leading it. Reflecting on her experience teaching dance for a year in a Brooklyn, NY
charter school, Typhani Harris writes:
Through my exploration this year, my greatest realization has been that if we infuse
dance education with character education, amazing results occur. Furthermore, if we
infuse character building in all education, we will have endless success. Although these
examples might not work in every school or with every population, character building
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inevitably prepares students to face the future. Character building spawns growth in
intelligence and understanding that enhances dance education and also bolsters students’
life skills and opportunities for success in whatever they pursue. (15)
It is this development of character and life skills that enriches our society and develops leaders
with the skills and talents to sustain and build upon global infrastructures. Dancer, researcher,
and founding executive director of National Dance Education Organization, Dr. Jane Bonbright,
explains that “arts education tests the very principles of democracy – freedom of communicate,
freedom to experience, freedom to participate, freedom to choose, freedom to explore one’s
potential, and freedom to be an individual with unique beliefs, interests, and talents – for life”
(11). When we provide students with the opportunity to explore all four core arts disciplines,
including dance, only then will they obtain all the necessary tools to reach their full potential.
Availability of Core Arts
Disciplines
Students in most schools in Pennsylvania are exposed to both music and visual arts
during their K-12 years, but included in the federal GOALS 2000: Educate America Act passed
in 1994, as well as in No Child Left Behind initiatives, is legislation mandating dance as a core
curriculum subject (Gilo 2). Even though dance is defined as a core curriculum subject and is
expected to be an integral part of school curriculum, there is a large gap between the legislation
and the actual incidence of dance programs being offered (6). “Despite the inclusion of dance as
core curricular through legislations as Goals 2000 and NCLB, it still struggles for its place in
many schools” (9).
Legislation
In the latter part of the 20th century, important milestones were reached in arts education
advocacy and legislation. Jane Bonbright presented a comprehensive summary titled “National
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Agenda for Dance Arts Education: The Evolution of Dance as an Art Form Intersects with the
Evolution of Federal Interest In, and Support of, Arts Education” at the 2000 Dancing in the
Millennium Conference in Washington, D.C. writing:
In 1994, President Clinton and Congress signed into legislation the Goals 2000: Educate
America Act. This was of prime importance to dance for three reasons. The Goals 2000:
Educate America Act: (1) recognized dance as a separate discipline; (2) aligned dance
with arts in education; and (3) declared the arts of equal importance to other core
curricula – math, science, language arts, foreign languages, government, civics, and
history. (5-6)
In addition, the National Standards in Arts Education in 2004 made way for educators in
all arts disciplines to develop the standards which identified what material students should learn
by each benchmark grade (Bonbright 6). “By 1999, 49 states had developed their own standards
that then formed the basis for state curricular frameworks, local standards, and assessments” (6).
These initiatives and milestones offer evidence of dance education as an academic subject and
provide a strong foundation for today’s dance advocacy efforts.
Implementation
Kenneth Elpus writes that “despite the perceived and demonstrated value of arts
education, there is not yet a consistent policy for the universal availability of arts education in the
nation’s schools, and a relative lack of published data to understand how access to arts education
is distributed” (“Access to Arts” 1). The state of New Jersey mandates that all schools provide all
four visual and performing arts disciplines, and yet access to theater and dance courses is sparse.
In 2019, Governor Pat Murphy of New Jersey announced formally that New Jersey had
become “the first state in the nation to document universal access to arts education for all
students” (Morrison, 2019). However, even in a state touting its achievement of universal
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access to arts education, the very research underlying that announcement found that only
6% of schools in New Jersey offered students access to all four of the arts disciplines—
that is, visual art, music, dance, and theater—despite access to all of four of these
disciplines being explicitly required by state law (Morrison, 2019). (Elpus, “Access to
Arts” 1-2)
In a 2009-2010 report by the National Center for Education Statistics, Elpus found:
…while formal music instruction was available at 91% of public secondary schools and
formal visual art was available at 89% of secondary schools, the availability of theater
and dance instruction lagged considerably behind that of the other two arts disciplines.
Formal theater instruction was offered at 45% of American secondary schools and formal
dance instruction was only available at 12% of secondary schools nationwide. (2)
Despite the progress made in legislation, schools need to take the next steps to ensure that all
students are provided with access to a comprehensive arts education including all four core arts
disciplines; it isn’t enough to have the legislation in place without proper implementation of arts
courses in all schools across the country.
Factors Limiting Dance Program
Availability
School boards and administrators in Pennsylvania and beyond are charged with the
arduous task of allocating taxpayer dollars for every aspect of a student’s education, from course
offerings and teacher salaries and supplies to new technology. They also determine how the
school facilities are used and how each portion of the school day is allocated most effectively.
In her book Why Our Schools Need the Arts, Jessica Hoffman Davis explores the factors
affecting dance program availability:
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Historically and currently, dance is taught less frequently than any other art forms in our
schools. Reasons range from the regard of dance as being nonverbal and therefore not
academic, to the shortage of specialists in dance or teachers who can teach dance along
with their other academic duties. (126)
In her study, “Dance Education in New York City Charter Schools,” Katrina Brown-Aliffi notes
that:
Lack of space emerged as the most frequently mentioned challenge and was cited eleven
times, followed by challenges with time, which was cited six times, challenges in
recruiting, retaining, and supporting high-quality dance teachers, which was cited five
times, and challenges related to funding, which was cited three times. (10)
But while obstacles limiting the inclusion of dance in a school’s course offerings can be
daunting, they should be viewed not as roadblocks, but as hurdles that can be overcome.
Budget, Facilities, and Time
Elpus writes, “the arts community is frequently called upon to justify the expenses of arts
education by providing evidence that engaging in arts education and arts experiences make a
meaningful, positive difference in the lives of students” (“Arts Education” 2). Other academic
subjects, such as history or math, generally do not face the same scrutiny; they do not, however,
come with some of the added expense of incorporating arts courses in schools.
Dance programs require specialized facilities with proper equipment, and it is often up to
schools to find the funding to create these facilities affordably, while keeping a close eye on
student safety (Fowler 195-196). Brown-Aliffi’s study found that “difficulty securing physical
space for dance instruction emerged as the most frequently mentioned challenge by school
leadership teams at schools with established dance programs, and just over one-quarter of
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schools without dance programming cited a lack of space as the greatest challenge to offering
dance instruction in the future” (13).
Schools should be built, and renovated, with the specific needs of dance and the arts in
mind. A school would never consider offering a computer based course without the proper
technology, or a literature class without any books. The same thoughtful consideration should be
given to the needs of arts programs, and facilities should support and invest in the specific needs
of these programs.
The structure of the school day can also pose an obstacle to advocating for new programs
such as dance. Davis describes the various models of including arts in schools, from preprofessional programs to arts integration, to extracurricular activities (Why Our Schools 14-22).
Fowler discusses that block scheduling, a schedule structure that includes fewer and longer class
periods in the school day, is the key to successfully incorporating dance and other arts courses
into an already demanding school schedule (151). While there isn't necessarily a one-size-fits-all
approach to arts education, what is clear is that there is opportunity for improving these systems
to afford better equity and access to arts in K-12 schools.
Administrator and Community
Support
Arts advocates and teachers often spend more time justifying the arts and their place in
schools rather than exploring what the arts are teaching our children (Davis, Why Our Schools 2).
Davis aptly summarizes the importance of successful dance education advocacy:
The arts need to be taught in their own right as deeply and frequently as do other subjects
prioritized by schools… What I am suggesting is that when explaining or defending the
role of the arts in education, we should resist the temptation to package the arts as inservice to non-arts subjects--as a way to help teach math or chemistry or physics. The
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history of arts education advocacy teaches us that even as the integrative nature of the
arts allows us to wrap and rewrap arts education in many colors, the wrapping and
rewrapping has made the field seem soft, undirected, and dispensable, rather than strong,
focused, and essential. (Why Our Schools 6)
Elpus adds that “those interested in promoting equal access opportunity must be aware
that advocacy for legislation at the state level is not a suitable ‘end goal’—even in places such as
New Jersey where the mandates exist, continued collection of accessibility data and monitoring
of the true access afforded students to study visual art, music, dance, and drama must be
pursued” (“Access to Arts” 19).
The Fast Response Survey System (FRSS), used to gather data on arts programs
nationwide, collects generalized data on dance program availability, but notably only includes
visual arts and music data in their more detailed surveys and reports (Bonbright et al. 36).
Bonbright et al. discuss the consequences of this omission:
The ramifications over decades have allowed states to rationalize that they meet state
mandates for arts education if they provide students opportunity to study either music or
visual arts. There is no need to expand the arts programming to include dance or theatre
especially when budgets are tight, personnel are reduced, and facilities remain status quo.
Such messaging is dangerous and unacceptable. FRSS and U.S. Department of Education
must support new ways of thinking and doing, expansion, and improvement in the arts.
(36)
Qualified Educators
While NCLB legislation calls for highly qualified teachers in all academic subjects,
including the arts, there is no universal standard for what that means in dance (McCutchen 36).
Fowler discusses how each art form could be more successfully incorporated into school
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programs: “Dance is rarely taught. Almost 93 percent of elementary schools do not offer it, and
when it is offered it is generally taught by a physical education teacher rather than a certified
dance specialist” (85). Fowler continues to suggest that schools should partner with private
sector dance educators as a way to bring dance experts into the schools (88). However, this
seems to be a shortsighted or potentially temporary solution. Private sector dance educators
would not likely have the capacity to run a full-time school program, and schools may be less
inclined to provide adequate resources to a part-time program such as the one Fowler suggests.
In her article, “Dance Education in the 21st Century: A Global Perspective,” respected
dance educator, author, and creator of the BrainDance exercise, Anne Green Gilbert, discusses
the specific and unique skills that should be expected of dance educators:
As a discrete subject, dance should be taught by properly trained dance specialists. I do
not consider professional dancers or studio teachers to automatically fall into this
category… We need dance educators in K-12 who understand learning processes, child
development, critical pedagogy, dance techniques, choreographic principles and
processes, somatic practices, dance history, cultures, and philosophy. We need teachers
who want to spend a lifetime learning. (33)
And while the lack of qualified educators is certainly a challenge, an even larger
challenge is the process of certifying those educators who are deemed qualified. Green Gilbert
writes: “Another challenge in the area of teacher training is the lack of certification standards.
We need a reasonable national policy for dance certification that is recognized and reciprocated
by all states” (33).
As educators and administrators strive to solve the problem of how to provide dance
education in addition to the other arts disciplines into our schools and classrooms, the focus
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should be on finding the right solutions, and not fixating on the obstacles. Ironically, the type of
creative thinking and problem solving needed to fund and implement dance programs in schools
would come from adults in leadership roles who developed these skills through a strong artsbased education.
Teacher Certification
One of the biggest challenges in this century is to stop the vicious cycle of not certifying
dance teachers because there are no programs in the schools and having no programs in
the schools because there are no certified teachers!
—Green Gilbert, “Dance Education in the 21st Century: A Global Perspective”
During the 1990s, significant progress was made to bring dance to a position of equality
and acknowledgment along with the other core arts disciplines. The development of National
Dance Standards led state departments of education to include teacher certification for dance
(McCutchen 24). With the important strides made in developing effective standards and
curriculum guidelines for all four core arts disciplines, including dance, as of 2006, 35 states now
offer a certification for dance educators (Bonbright 10). However, the inconsistency of
certification requirements among the states, as well as the certification process itself in states
such as Pennsylvania, prevents an adequate number of dance educators from being available to
fill every school with dance.
Pennsylvania’s Certification Process
for Dance Educators
As part of their efforts to revamp teacher certification for dance in Pennsylvania, PaDEO
compiled a timeline of significant events in the state’s art education history titled “Dance
Certification in Pennsylvania Timeline.” A few key highlights from this timeline include
•

1988: The Pennsylvania Arts Curriculum Project included the “development of
principles, definitions, and planned course outlines for dance, theatre, visual arts,
and
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music” (2), that were then revised in 1994 as Pennsylvania K-12 Dance Curriculum
Guidelines (3)
•

1994: “Proposal for Dance Certification submitted by the Pennsylvania Arts
Education Advisory Council to the Pennsylvania State Department of Education
(several former submissions of this document: July 1992, October 1992, May 1993,
and finally, March 1994)” (3)

•

2003: “Dance Occupational Competency Assessment Project: Team of dance
professionals assembled to develop a subject matter test for use in awarding teacher
certification in dance (Test developed through NOCTI-National Occupational
Competency Institute)” (4)

•

2004: “Educational programs leading to Vocational Dance Certification in PA State
institutions offering programs: Temple University, Penn State, and Indiana
University of Pennsylvania” (4)

In Pennsylvania, there are three possible avenues that dance teachers can take in order to
become certified to teach in state funded schools: obtaining certification in Health and Physical
Education, obtaining certification in Communications, or obtaining a Vocational Dance
Certification through testing and additional coursework. The first two options require attending
the traditional four-year Bachelor of Arts programs for Health and Physical Education or
Communications, complete with student teaching hours.
The Vocational Dance Certification is designed for the already employed dance educator
with the level of experience and education necessary to teach in K-12 schools who does not have
a teaching certificate in either of the other two accepted subjects. While the Vocational Dance
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Certification was an important step in the right direction, the process for obtaining this
certification is incredibly circuitous. In order to take the required exam, an educator must obtain
a Classification of Instructional Programs, or CIP, code from the school in which they intend to
work. They must then pass the above mentioned NOCTI assessment through Temple University,
Penn State, or Indiana University of Pennsylvania. The Vocational Dance Certification, however,
will not be issued until the educator has been offered a position in a state-funded school. The
final step in the process would be to complete additional graduate level coursework in education,
which can be done during the first several years of teaching through one of the three colleges
listed above.
The Vocational Dance Certification is certainly not a perfect system, though it allows
dance educators who may not have followed the traditional path to a degree in education to
successfully teach dance in Pennsylvania schools. Direct certification is a better solution as it
provides dance educators the same opportunities and structure currently afforded to both visual
arts and music educators.
Pennsylvania Dance Education
Organization’s Push for Direct
Certification
In 2019, PaDEO, assisted by David Deitz, Arts Consultant for the Pennsylvania
Department of Education, surveyed arts coordinators for all 500 school districts in the state
(PaDEO, “Needs Assessment” 1). This effort to gather data fueled the argument that
Pennsylvania would benefit from direct dance teacher certification, with 87% of responding
school districts noting advantages to having dance teacher certification (3). A subsequent survey
of higher education institutions in Pennsylvania showed that support exists at these institutions
for providing teacher preparation and certification programs (5).

30
In PaDEO’s published Needs Assessment, the organization details the results of their
survey and research, identifying the current flaws in the current dance teacher certification
system in Pennsylvania:
The alternative routes to dance teacher certification in Pennsylvania currently require
educators to be certified in Health and Physical Education, Communications, or
Vocational Education. These paths do not necessitate obtaining expertise, or even
introduction to, the National Dance Standards or current pedagogical theory and practices
in dance. These are clearly essential components of highly qualified teaching. If
Pennsylvania is to maintain its teaching standards as mandated by the Every Student
Succeeds Act, and its own K-12 framework based on National Dance Standards, a path to
direct dance teacher certification is a necessary replacement for the current process. (6)
They continue by offering their recommendation for direct dance teacher certification:
It is the opinion of this organization that the standard for highly qualified teachers should
apply to all subjects covered in the state of Pennsylvania, whether or not they are offered
in every school. Any one of the school districts in the state who have dance in their
curriculum in any manner should be able to engage highly qualified teachers in the
discipline. This makes direct dance teacher certification a necessity in Pennsylvania. (6)
While direct dance teacher certification will not ensure that all schools in the state are
able to offer dance courses for academic credit, changing legislation on certification removes a
barrier to dance being offered in Pennsylvania schools.
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CHAPTER III
METHODOLOGY
Preparation for the Study
This chapter presents the methods used to conduct research on the availability of dance
programs in Pennsylvania charter schools, and in order to answer the essential questions
presented in Chapter I:
Q1

What dance education programs currently exist in Pennsylvania charter schools,
and what certifications are held by dance educators in these schools?

Q2

What obstacles, other than the teacher certification process, are preventing
schools from hiring dance specialists and implementing dance programs for
academic credit?

Q3

How can dance educators overcome these obstacles and advocate for dance
courses to be offered for academic credit, creating true parity among the core arts
disciplines?

The goals of this thesis, its intended participants, and methods for data collection and
analysis were presented to the Institutional Review Board (IRB) at the University of Northern
Colorado for review. This IRB submission, which was approved, also included a narrative
describing the purpose of the study, possible risks and benefits, the participant consent form, and
copies of the research instruments used (see Appendix B).
The Research Context
During the early stages of selecting a topic for study, this researcher was interested in
discovering more about the availability of dance programs in Pennsylvania K-12 schools. Upon
further investigation, this researcher found the recent 2021 Dance Teacher Direct Certification
Needs Assessment conducted by the Pennsylvania Dance Education Organization (PaDEO),
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which detailed the results of a 2019 survey of arts coordinators for all 500 school districts in the
state (PaDEO, “Needs Assessment” 1). During a meeting with Dr. Miriam Giguere, Board
President of PaDEO, it was discussed that gaps in information existed in data from Pennsylvania
charter schools. This researcher was inspired by the possibility of this thesis research potentially
affecting current work in advocacy and changing state legislation for dance educators, and began
pursuing this research upon receiving IRB approval on November 4, 2021.
Research Participants
Participants for this study were compiled from an existing list of approved Pennsylvania
charter schools operating during the 2021-2022 school year, downloaded from the PA
Department of Education website. The list included 179 total schools, but only 147 unique
administrators, as some administrators oversee several schools each. The list included the names
of each administrator; however, it did not include an email address for these contacts. The
researcher visited the website for each charter school to find email addresses for each contact,
and corresponded with schools if the information was not available online. Email addresses for
every school were found, at which point participants were sent an email with a brief explanation
of the study and a link to an online anonymous survey. The consent form for the survey was
made available to each participant, and consent was obtained electronically.
It is possible that the initial contacts emailed for this study, mostly high-level
administrators, may have passed on the survey link to be completed by an arts or dance educator
at their schools. Due to the anonymous nature of the data collection, it would not be possible to
confirm who completed the surveys at each school.
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Research Instruments
Educator and Administrator Survey
An online survey was designed using Qualtrics through the University of Northern
Colorado. The participant contact list was uploaded through Qualtrics, and its distribution feature
was used to email the survey to all participants. The email contained a brief description of the
survey and its context, a timeline for how long the survey would remain open, a link to begin,
and an option to opt-out of future survey reminders. Participants accessed the online survey
through the link in the email, where they were required to read and acknowledge consent before
participating.
Many of the survey questions for this study were adapted with permission from the 2019
survey of arts coordinators for all 500 school districts in the state conducted by PaDEO, assisted
by David Deitz, Arts Consultant for the Pennsylvania Department of Education (Giguere, “Re:
Survey Questions”; PaDEO, “Needs Assessment” 1). This researcher felt that results would be
easier to compare and contrast if demographic information was asked in the same way as the
initial survey completed by PaDEO in 2019. While PaDEO’s initial survey focused primarily on
how schools perceived the possibility of hiring a certified dance teacher specialist in their
schools, this researcher chose to concentrate on the factors that influenced the availability of
dance programs compared to the availability of other arts disciplines.
The survey, designed for either administrators or educators to complete, contained 24
questions. Questions 4 through 11 would only be completed by participants who answered yes to
Question 3, “Does your school offer dance courses for academic credit?” and those questions
would be skipped if participants responded no to that question. Similarly, a participant’s
response to question 20, “Does your school offer other arts courses for academic credit?” would
either allow them to answer or skip Question 21, listing which courses are offered in their school.

34
Depending on the responses selected and the level of detail provided by the participant in
open-ended responses, the survey was estimated to take 30-60 minutes to complete. The final
question asked if the participant would be willing to participate in potential interviews if the
researcher felt more information was needed, and was followed by optional questions to provide
name, school, and contact information for the participant.
Educator and Administrator
Interview
A follow-up interview was designed by the researcher to gather further information about
selected participants. Questions were developed to obtain responses offering more detail about
dance program offerings and limitations, the teacher certification process, other arts offerings in
the schools, and the availability of professional development opportunities for educators.
After reviewing the initial survey data, the researcher determined that conducting the
additional interviews would not be necessary for the scope of this research project, and the
interview questions were not used.
Data Analysis
This researcher employed both quantitative and qualitative methods to analyze the data
from this research study. The data gathered contained responses from both closed- and openended questions and was analyzed accordingly using the most appropriate method.
Quantitative Analysis
Participants used Qualtrics software provided by the University of Northern Colorado to
complete the online survey. Some survey questions allowed for the data to be analyzed
quantitatively, and had specific answers from which participants could choose. The Qualtrics
software provided a number of ways for data to be displayed, including pie charts and bar
graphs, both of which were utilized by the researcher to analyze most of the data.
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Qualitative Analysis
The survey’s open-ended questions required a more thorough, qualitative analysis. The
researcher reviewed the participant responses to determine the commonalities and differences in
both the current dance program offerings in schools, as well as the obstacles preventing more
programs from being created. As the essential questions presented at the start of this chapter
informed the survey questions, they also led the researcher to find common themes in the
responses, particularly in regard to the specific obstacles that prevent schools from offering more
dance as part of their curriculum (such as budget constraints, inadequate facilities, and
availability of certified dance educators).
Summary of the Methodology
This chapter defined the methods this researcher used to obtain data on the availability of
dance programs in Pennsylvania charter schools, and to explore the essential questions presented
above. A survey was sent to 147 Pennsylvania charter school administrators, and participant
responses were confidential. The data was analyzed both quantitatively and qualitatively, and
emerging themes produced by the data helped to guide the researcher in investigating answers to
the essential questions. In the following chapter of discussion, the researcher will provide an
analysis of the survey responses and address outcomes of the analysis for this study.
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CHAPTER IV
DISCUSSION
The purpose of this study was to explore and inventory existing dance programs in
Pennsylvania charter schools, with a focus on adding to the knowledge base currently being
utilized by PaDEO and its efforts to change state legislation to implement direct teacher
certification for dance educators. This study also sought to identify common themes reported by
educators in the state regarding the factors limiting the availability of dance programs, while
exploring the availability of other arts courses in those same schools. In this chapter, the
researcher discusses the quantitative and qualitative data collected through the educator and
administrator survey.
School Demographics
The educator and administrator survey was distributed to the contacts listed in a PA
Department of Education directory of the state’s charter schools. The list included 179 total
schools, with only 147 unique administrators, as some administrators oversee several schools
each. Data were collected from December 2021 through April 2022 via an online survey.
Responses were received from thirty-seven of the 179 schools polled, for a return rate of 20.67%,
with the majority of responses originating from self-identified “Urban” schools, as shown in
figure 1. The majority of schools responding have a student population of fewer than 500
students, as shown in figure 2. While this does not mirror the mostly rural makeup of the state as
reported in the PaDEO Needs Assessment (1-2), since 114 of 179 charter schools in
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Pennsylvania are located in the cities of Philadelphia, Pittsburgh, and Harrisburg, it is an
accurate representation of the charter school demographics.

Figure 1. Geographic Locations of Reporting Charter Schools

Figure 2. Student Population of Reporting Charter Schools
Existing Dance Programs
Following the inquiry regarding school demographics, the survey continued with
questions about existing dance programs offered in the schools for academic credit. Out of the
responding schools, 37.84% (twelve schools) offer dance courses for academic credit, while
62.16% (twenty-five schools) do not. The next set of survey questions were only presented to the
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twelve schools that responded that they do offer dance for academic credit, while the remaining
respondents were skipped ahead to a future set of questions.
Program Structures
Out of the twelve schools offering dance for credit, more students are served in grades K8 than at the high school level, as shown in figures 3 and 4.

Figure 3. Students Served by Dance in Grades K-8

Figure 4. Students Served by Dance in Grades 9-12
When asked about the longevity of their schools’ dance programs, a full 50% of
respondents reported that their program had been available to students for academic credit for ten
or more years. Another 25% reported a program running for between two and five years (see
figure 5).
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Figure 5. Reported Operating Length of Dance Programs for Academic Credit
The participants were asked, “In that time, how has your dance program changed?
Describe new dance genres added, educators hired, etc.” While one respondent noted a drop in
student enrollment in the program within the last two years, and five respondents reported
mainly consistency in their program, the other half of respondents (6 schools) reported expansion
of their program. Noted reasons for these changes included: a focused effort on equity, diversity,
and inclusion; more performance opportunities and bringing student choreography to the
community; implementing dance history lessons; introducing additional genres such as
contemporary, floorwork, and contact improvisation; becoming more inclusive of dances from
the African Diaspora; adding a focus on social dances; incorporating master classes from college
faculty and contemporary artists; and developing a new program that will bring students together
with community artists as mentors.
Genres of Dance
The survey asked participants to identify the genres of dance offered in their school for
academic credit. The most commonly offered styles were modern and jazz, followed closely by
classical ballet and choreography (see figure 6). Six of the twelve schools responding also
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checked the option labeled “Other (please describe),” and listed the following genres not
presented in the survey: dance history, creative process, improvisation, floorwork, Zumba and
other aerobic based dance classes, dance production, teaching of dance, Latin, introduction and
survey courses, and senior synthesis. While this last genre was not explained further, this
researcher assumes it is a form of cumulative project for seniors at the high school level.

Figure 6. Dance Genres Offered for Academic Credit
Educators and Certifications
Of the twelve schools offering dance for academic credit, nine schools reported having
either zero or one educator with a full-time dance course load, as well as also having either zero
or one educator with a part-time dance course load (see figures 7 and 8). The final three schools
report having between two and five educators in both full and part-time categories.

Figure 7. Educators with Full-Time Dance Course Load
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Figure 8. Educators with Part-Time Dance Course Load
The survey then asked, “What certification is held by the educator(s) responsible for
dance courses at your school? Check all that apply.” The state’s process for certifying dance
educators includes options to certify in health and physical education, English and
communications, as well as a vocational certificate in dance. However, since Pennsylvania
charter schools do not require all teachers in the school to hold certification (“Appropriate
Certification”), it is not surprising to this researcher that 37.5% of educators responding do not
hold any certification (see figure 9).

Figure 9. Certifications Held by Educators Teaching Dance
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Of the three respondents who checked “Other (please describe),” one was in the process
of obtaining the health and physical education certificate, one reports taking a praxis exam and
holding a master’s degree, and one holds a certificate in Elementary Education with a Creative
Movement Endorsement.
Part-Time Dance Opportunities
Activities Offered
Many of the schools responding reported offering part-time dance opportunities to their
students, even though most did not offer dance for academic credit. The most popular activities
or class offerings included musical theater productions, after school dance clubs, and arts
elective courses (see figure 10).

Figure 10. Part-Time Dance Activities Offered
Of the twelve responders selecting “Other (please describe),” four respondents indicated
that there was no dance activity present in their schools. The remaining responses varied widely,
and included
•

“Artist in Residence: Unit programs teaching Civil War period dancing or dancing
through the ages”
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•

“Dance class twice a week for every student (not optional), and once a week dance club
for students who opt in”

•

“The Nutcracker, Choreography Project Production”

•

“MOU with local organization for job shadowing” [possibly Memorandum of
Understanding]

•

“Partnership with City Step” (an arts mentorship program in Philadelphia)

•

“Our first grade students partner with the Philadelphia Ballet. They learn a couple of
dances throughout the year.”

Of the eight schools responding that they offer additional “other” dance activities, five responded
that they also offer some of the activities listed as options in the original survey question.
Part-Time Dance Education
Providers
Figure 8 showed the reported number of educators in each school teaching dance as a part
of their course load. While these results refer to full-time educators who spend a portion of their
day teaching dance, and the remainder of their day teaching other subjects, some schools also
employ dance educators on a part-time basis only for dance-related activities or classes. The
survey asked participants, “How many dance educators or teaching artists do you employ parttime in your school? Please include any partnerships with outside organizations or private
studios, as well as choreographers for musical theater productions.” The majority of responses
indicated that there are zero dance educators employed part-time in the schools; the next highest
response categories were between one and five part-time educators employed.
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Figure 11. Part-Time Dance Educators Employed
Facilities and Funding
When asked if their schools allocate adequate funding toward equipment and resources
for dance, 54.84% of respondents indicated that there was not adequate funding. Participants
were also asked to describe the facilities available in their schools for dance instruction, as well
as to describe the opportunities and obstacles their schools encounter in terms of financial
support for dance education. Some common themes emerged in their responses.
One respondent described her dance-friendly space: “We have four dance studios,
including one with a retracting wall that provides space for about 35-40 students to take master
classes. We have a main theater for performances in the middle of our school for use by all seven
of the school's arts areas. Our building was created specifically for the school.” Nine more
respondents also mention properly outfitted dance studios with marley flooring, mirrors, and
sound systems. However, sixteen respondents indicated that the only space available for dance
was shared space in the school; gymnasiums, cafeterias, fitness centers, multi-purpose rooms,
and auditorium stages were the options available to these educators. Two respondents operating
as virtual schools offer dance classes livestreamed into students’ homes, where the students
dance in their own spaces.
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Survey participants were then asked to “Describe the opportunities and obstacles your
school faces in terms of financial support for dance education.” When describing some of the
unique opportunities schools have available in regard to funding dance education activities in
their schools, respondents mentioned: partnering with local dance companies and transporting
students to off-site facilities for learning, using partial grants through the Arts Council to offer
Artist-in-Residence programs, and having a board that is open to new ideas and funding needed
resources.
Funding obstacles, however, are much more prevalent in the responses recorded in
relation to the question results. Several respondents cited a lack of qualified and certified
educators, and the lack of dance teacher certification as an obstacle. Other common themes in the
responses included: facilities in need of additions or upgrades to ensure student safety, funding
cuts overall for arts programs, “enough funding for staffing beyond the instructional core of
ELA, Math, Science, and History,” and dance programs having to fundraise for costumes, props,
and other program essentials.
Dance vs. Other Core Arts
Disciplines
One facet to this research study was to explore the disparity between dance and the other
core arts disciplines: visual arts, music, and theater. The survey asked participants if any arts
course, other than dance, were offered in their schools. A large percentage of respondents,
80.65%, indicated that arts courses are offered in their schools for academic credit.
Arts Course Offerings
When asked which arts courses were offered other than dance, survey participants
reported similar numbers between vocal music, visual art, and instrumental music, while theater
was reported less frequently (see figure 12). The respondents who selected “Other (please
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describe)” noted the following courses: production arts, literary arts, film and video, creative
writing, writing and publishing, and art through recycling. Of the twenty-three responses
received for this question, twenty indicated that they offered at least three types of arts courses.

Figure 12. Non-Dance Arts Courses Offered in Schools
Factors Limiting Dance Program
Availability
As stated earlier in Chapter I, according to the PA Department of Education, “All
students in grades K-12 must be provided with instruction in all four arts disciplines: dance,
music, theater and the visual arts” (“Arts and Humanities”). Survey participants were asked if
they were aware of this state requirement; and surprisingly 79.31% responded that they were.
The next question offered an opportunity to reflect on what factors influence schools’ decisions
to not offer all four core arts disciplines. Figure 13 illustrates that the overwhelming majority of
respondents felt that school finances, lack of facilities, and the availability of certified arts
educators were the most influential factors.
Of those who selected “Other (please describe),” two respondents noted that they do offer
all four disciplines, and one wrote “all of the above,” which this researcher interprets as
indicating that all factors were significant in influencing their school’s offerings. Other responses
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described how dance is incorporated into PE classes, or that their school offers students a major
in a specific arts discipline, but did not elaborate on the requested limiting factors. One
respondent described their experience in more detail: “In my opinion, schools' decisions to not
offer all four core arts disciplines has little to nothing to do with finances/budget or lack of
facilities. It has to do with priorities. Most schools do not value the arts enough or as much as the
rest of their curriculum. If they valued the arts, they would find the resources.”

Figure 13. Factors Influencing Schools’ Arts Offerings
Benefits of Dance
The survey asked educators and administrators, “What benefits and skills do your
students receive from participating in dance at your school? Check all that apply.” Figure 14
shows their responses; it is notable that out of the thirty-one responses to this question, eighteen
participants checked ten or more of the seventeen benefits and skills listed. Of the respondents
who selected “Other (please describe),” two respondents replied “n/a,” while the other responses
included: “appreciation for the fine art of dance and leadership,” “flexibility of thought and
having a growth mindset,” “having fun,” and “see above, all areas would be benefits.”
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Figure 14. Perceived Benefits of Dance Education
Hiring Dance Specialists
One of the questions developed for the PaDEO Needs Assessment asked “if they would
be likely to hire a certified dance teacher in the next five years, should there be direct dance
teacher certification,” and in what capacity that specialist would be used (3). This researcher felt
this was an important question to consider for this survey of charter schools as well, and included
it in this study with some modifications. The survey conducted by PaDEO included response
options of hiring a dance specialist to develop curriculum in either grades K-8 or 9-12, which
this researcher felt was not relevant to the essential questions in this study.
Of the thirty-one responses received for this question, 32.26% of respondents indicated
that they would hire a dance specialist, with their potential responsibilities listed in figure 15. Of
the fourteen respondents who indicated “Other (please describe),” seven either typed no
response, or responded that their school had no intention to hire due to lack of funds, lack of
interest, or already having a full-time dance educator on staff. The remaining seven respondents
who selected “Other” described their choice:
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•

“It would depend on that certified dance specialist's experience and training beyond
certification.”

•

“n/a, I do not have a say in this for my institution but do feel it would be beneficial”

•

“We will continue to contract with Artist in Residence or other organization that offers a
dance program that focuses on history or culture.”

•

“Open to new ideas!”

•

“I would survey the students, especially in the high school.”

•

“After school program”

Figure 15. Potential Responsibilities of Newly Hired Dance Educators
The most notable comparison this researcher detected between the PaDEO needs
assessment results and the results of this study is that in both public and charter schools, there
was more interest in hiring dance educators to choreograph musical theater productions than any
other category of responsibilities. In PaDEO’s survey of public school districts in Pennsylvania,
it was found that “72% of those seeking to hire a certified dance teacher would employ them to
choreograph musical theatre productions” (PaDEO, “Needs Assessment” 3). In this study, the
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percentage indicating this response was much lower, at 19.57%, but still one of the largest
categories below “Other,” equal to hiring a part-time dance teacher.
The survey next asked participants to select the factors that prevented their schools from
hiring a certified dance specialist. Of the thirty-one responses collected, eighteen indicated that
school finances / budget was the most influential factor (58.06%). Lack of interest in offering
dance and the availability of certified dance specialists were the next highest reported totals, with
eight responses each (figure 16). Of those who selected “Other (please describe),” several
respondents wrote that this question was not applicable to them, while others reported: already
having a full-time teacher on staff, enrollment, “all of the above,” “not on our strategic outlook
right now,” that dance has not been a part of their school’s curriculum, or that their environment
as a cyber school was not conducive to dance education.

Figure 16. Factors Preventing Hiring Dance Specialists
Summary of the Discussion
In this chapter, the researcher discussed the responses generated from the research
survey, and presented all relevant data acquired. Survey participants were educators and teachers
at Pennsylvania charter schools, and the data were collected in an effort to illuminate the
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availability of dance and other arts programs in these schools. Data were analyzed both
quantitatively and qualitatively, against the backdrop of the three essential research questions
posed in Chapter I. Quantitative data were depicted in various figures throughout the chapter,
while qualitative data were analyzed with an effort to find common themes in the participants’
written responses in addition to the numerical data.
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CHAPTER V
CONCLUSION
As previously stated, the goal of this study was to collect data on existing dance programs
and activities in Pennsylvania charter schools and to advocate for the presence of dance in school
arts offerings for academic credit. This chapter of the thesis reintroduces the guiding research
questions, reviews the research methodology, interprets the findings, considers limitations of the
study, and discusses recommendations for further research.
Research Methodology
The following questions guided this researcher’s study:
Q1

What dance education programs currently exist in Pennsylvania charter schools,
and what certifications are held by dance educators in these schools?

Q2

What obstacles, other than the teacher certification process, are preventing
schools from hiring dance specialists and implementing dance programs for
academic credit?

Q3

How can dance educators overcome these obstacles and advocate for dance
courses to be offered for academic credit, creating true parity among the core arts
disciplines?

As described in Chapter III, the research instrument used in this study was an online
survey distributed to an existing contact list of approved Pennsylvania charter schools operating
during the 2021-2022 school year, downloaded from the PA Department of Education website.
The list included 179 total schools, but only 147 unique administrators, as some administrators
oversee several schools each. This researcher employed both quantitative and qualitative
methods to analyze the data from this research study. The data gathered contained responses
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from both closed- and open-ended questions and was analyzed accordingly using the most
appropriate method pertaining to the topic. The survey sought to assess educator and
administrator perceptions on arts offerings in their schools, and specifically what factors limited
their schools’ desire or ability to offer dance programming.
Interpretation of the Findings
To interpret the data, the researcher organized an analysis of the findings based on the
essential questions presented throughout this study. The following is a summary of these
interpretations.
Essential Question One
The main goal of this thesis was to explore and inventory existing dance programs in
Pennsylvania charter schools, as well as which certifications were held by working dance
educators in the state. The current process for certification in dance in the state is an incredibly
difficult one; this researcher personally navigated this complicated process through the
Vocational Dance Certification option and was ultimately unsuccessful.
In order to take the required vocational exam, an educator must obtain a Classification of
Instructional Programs, or CIP, code from the school in which they intend to work. They must
then pass the above-mentioned NOCTI assessment through Temple University. The Vocational
Dance Certification, however, will not be issued until the educator has been offered a position in
a state-funded school. The researcher of this study experienced petitioning a local school board
to begin a dance program, which was ultimately denied, and in turn no certification could be
obtained even though she had passed the NOCTI assessment. The final step in the process
requires completion of additional graduate level coursework in education, which can be done
during the first several years of teaching. The challenge is that schools are not interested in hiring
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a teacher without a certification, but the teachers cannot become certified without the assistance
and a job offer from the schools.
This study found that only 37.84% of responding schools offered dance courses for
academic credit. In addition, of the educators teaching dance in these schools, 37.5% did not
hold any state teacher certification, and only 12.50% of educators held the vocational
certification in dance. This researcher echoes the demands of the PaDEO Needs Assessment,
which states: “What we seek is dance teacher preparation aligned with national dance standards,
which will prepare highly qualified teachers in dance, just as Pennsylvania provides for highly
qualified teachers through direct certification in music, visual art, math and science” (1). The
availability of highly qualified dance educators would not only increase the quality of existing
dance programs, but also encourage the implementation of additional dance programs.
Essential Question Two
While the certification process described above is a significant obstacle to schools’ ability
to offer dance programs, this researcher set out to learn more about why there is such a large
disparity between dance courses and other arts offerings. As this researcher predicted, and as she
has heard personally from her own local school board, budget was the most influential factor
against having a dance program. The response with the second most selections by participants
was lack of facilities for specialized instruction.
The rising cost of education and the realities of school budgets are a concern in every
school in the state of Pennsylvania, and most likely nationwide. But as quoted earlier in the
discussion chapter, one survey respondent summarized this researcher’s viewpoint exactly: “In
my opinion, schools' decisions to not offer all four core arts disciplines has little to nothing to do
with finances/budget or lack of facilities. It has to do with priorities. Most schools do not value
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the arts enough or as much as the rest of their curriculum. If they valued the arts, they would find
the resources.”
Essential Question Three
The third essential question asks how dance educators can advocate for more dance
programming in schools, overcoming the perceived obstacles of budget and lack of facilities, and
creating parity among the core arts disciplines. This researcher finds that shifting the focus to the
benefits that dance provides to students is potentially the most effective argument for change.
As stated in the discussion chapter, survey participants were asked “What benefits and
skills do your students receive from participating in dance at your school? Check all that apply.”
As described earlier (figure 14), of the thirty-one responses to this question, eighteen participants
checked ten or more of the seventeen benefits and skills listed. The understanding that dance has
value to the development of student skills and competencies exists; educators and advocates can
use this data to continue to push for administrator, community, and school board support for
more diverse arts education.
Limitations of the Study
The sample size of this survey, with only thirty-seven total respondents, was a limitation
to this study. A larger sample size would add to the data collected and the validity of the study.
Another limiting factor to this research is the knowledge base of respondents when
answering survey questions. Survey participants were asked if they were aware of the state
requirement for all students in grades K-12 to be provided with instruction in all four arts
disciplines: dance, music, theater, and the visual arts. One respondent replied that K-8 is not
required to offer all four disciplines, however that information is contradictory to the PA
Department of Education web site.
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The final limitation of this study was the timeline during which data were collected.
While this researcher initially set out to add to the knowledge base being utilized to make a case
to legislators to implement Direct Path Dance Teacher Certification, the advocacy efforts moved
much more quickly than this research. On April 26, 2022, PaDEO held a “Day of Action” at the
state capitol in Harrisburg. Advocacy committee members met with legislators and conducted an
impressive presentation, including dance performances and a tap dance lesson for legislators, in
the Capitol Rotunda. Years of advocacy and this final push eventually led to a victory; the
Pennsylvania Department of Education was compelled to implement the certification through
House Bill 1642, signed in the house, senate, and by Governor Tom Wolf on July 8, 2022
(Pennsylvania, General Assembly).
Recommendations for Further
Research
As the legislation has just recently changed to implement Direct Path Dance Teacher
Certification, it remains to be seen how this will impact schools’ ability and willingness to offer
dance programs in their schools. It will allow more educators to become certified in dance,
providing schools with a new pool of qualified dance specialists to hire. The question remains
whether schools will be eager to allow room in their facilities and budgets for dance
programming to become a reality.
Further study is needed to dive deeper into the disparity in arts programming in schools,
whether in the state of Pennsylvania or nationwide. When this researcher’s survey inquired about
which arts are offered in charter schools, music and visual art represented 77.22% of the
responses. Analyzing the education community’s elevated appreciation for music and visual art
over dance and theater would be vital in an argument advocating for dismantling that disparity
among the core arts disciplines.
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Summary
While this research provides a glimpse into the current dance offerings in Pennsylvania
charter schools, much more work can be done to truly understand the factors limiting dance
offerings in most Pennsylvania schools, as well as public, private, and charter schools in other
states. The recent change in legislation to implement Direct Path Dance Teacher Certification,
thanks to the efforts of the PaDEO advocacy committee and supporting legislators, is a
significant step in the right direction. This researcher hopes that true parity among the core arts
disciplines (visual arts, music, theater, and dance) is now within reach.
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Principal Investigator:

Donna Lynch

Committee Action:

IRB EXEMPT DETERMINATION – New Protocol

Action Date:

11/04/2021

Protocol Number:

2109030247

Protocol Title:

Dance Education in Pennsylvania Charter Schools: Advocating for Parity
Among the Core Arts Disciplines

Expiration Date:

The University of Northern Colorado Institutional Review Board has reviewed your protocol and
determined your project to be exempt under 45 CFR 46.104(d)(702) for research involving
Category 2 (2018): EDUCATIONAL TESTS, SURVEYS, INTERVIEWS, OR OBSERVATIONS OF
PUBLIC BEHAVIOR. Research that only includes interactions involving educational tests (cognitive,
diagnostic, aptitude, achievement), survey procedures, interview procedures, or observation of public
behavior (including visual or auditory recording) if at least one of the following criteria is met: (i) The
information obtained is recorded by the investigator in such a manner that the identity of the human
subjects cannot readily be ascertained, directly or through identifiers linked to the subjects; (ii) Any
disclosure of the human subjects' responses outside the research would not reasonably place the
subjects at risk of criminal or civil liability or be damaging to the subjects' financial standing, employability,
educational advancement, or reputation; or (iii) The information obtained is recorded by the investigator
in such a manner that the identity of the human subjects can readily be ascertained, directly or through
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required by 45 CFR 46.111(a)(7).

You may begin conducting your research as outlined in your protocol. Your study does not require further
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•

You wish to deviate from the described protocol and would like to formally submit a
modification request. Prior IRB approval must be obtained before any changes can be
implemented (except toeliminate an immediate hazard to research participants).

•

You make changes to the research personnel working on this study (add or drop research staff on
thisprotocol).

•

At the end of the study or before you leave The University of Northern Colorado and are no longer a
student or employee, to request your protocol be closed. *You cannot continue to reference UNC on
any documents (including the informed consent form) or conduct the study under the auspices of
UNCif you are no longer a student/employee of this university.

•

You have received or have been made aware of any complaints, problems, or adverse events that
arerelated or possibly related to participation in the research.

If you have any questions, please contact the Research Compliance Manager, Nicole Morse, at
970-351-1910 or via e-mail at nicole.morse@unco.edu. Additional information concerning the
requirements for the protection of human subjects may be found at the Office of Human
Research Protection website - http://hhs.gov/ohrp/ and https://www.unco.edu/research/researchintegrity-and-compliance/institutional-review-board/.

Sincerely,

Nicole Morse
Research Compliance Manager

University of Northern Colorado: FWA0000078

Carter Hall 2008 | Campus Box 143 | Greeley, CO 80639 | Office 970-351-1910
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CONSENT FORM FOR HUMAN PARTICIPANTS IN RESEARCH
UNIVERSITY OF NORTHERN COLORADO
EDUCATOR AND ADMINISTRATOR
Thesis Title: Dance Education in Pennsylvania Charter Schools: Advocating for Parity Among
the Core Arts Disciplines
Researcher: Donna Lynch, Graduate Student at the University of Northern Colorado
Contact Information: lync6954@bears.unco.edu
Research Advisor: Professor Christy O’Connell-Black, University of Northern Colorado,
christy.oconnellblack@unco.edu
You are being asked to participate in a research study regarding the availability of dance
education programs in Pennsylvania charter schools. I am asking for your permission to
participate in completing an online survey on this topic because you are a dance educator or
administrator at a charter school in Pennsylvania. Please read this form carefully and ask any
questions you may have before agreeing to take part in the study.
Goals of Research: The Pennsylvania Dance Education Organization (PADEO) has been
advocating for legislative change and for direct teacher certification for dance in the state of
Pennsylvania. While PADEO has collected data from Pennsylvania public school districts, there
remains a lack of statistical data on K-12 dance offerings and dance educator professional
demographics available in the 179 charter schools in the state.
As part of this graduate thesis project, the research study will assist the researcher and future
readers of the final thesis in understanding the benefit of parity among the core arts disciplines
(music, visual arts, theater, and dance). This should subsequently highlight the ongoing need for
a direct path to dance teacher certification in Pennsylvania K-12 schools so that schools can offer
dance programs in addition to their offerings in the other arts disciplines. It is the hope of this
researcher to assist PADEO in its already impressive efforts to move dance to the forefront of
public consciousness, and into a position of parity among all the arts disciplines through direct
teacher certification for dance.
Description of Study: Study participants will be invited to take an online survey regarding their
experiences as an educator or administrator of a charter school. The data collected in the survey
will cover topics such as educator and administrator background information, student and
community demographics, school data, and school course offerings in dance and other arts
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disciplines. The survey should take 30-60 minutes to complete, and will include both multiple
choice and short answer questions.
Participants will be asked if they are interested and available for an interview if more
information is needed. Participants who agree to an interview will be contacted by email to
schedule the interview. Any potential follow-up interviews will be conducted online through
Zoom, and would be no longer than 30 minutes in length. The researcher will review the key
elements of the consent before proceeding with the interview questions. Interviews will be
recorded as a video in order for the researcher to be able to review, capture, and analyze all
information discussed in the interview.
Your answers will be confidential. Every effort will be made to protect your identity. Study
participants will be identified in any presentation or written materials based on this study by
letters of the alphabet only. The records of this study will be kept private. Data collected and
analyzed for this study will be kept on a password protected computer, which is only accessible
by the researcher. At the end of the study, the researcher would be happy to share your data with
you at your request. All data and consent forms will be destroyed after three years.
If you have questions: The researcher conducting this study is Donna Lynch. Please ask any
questions you have now. If you have questions later, you may contact me with the information
listed above. Please retain one copy of this letter for your records. Thank you for assisting me in
my research.
Participation is voluntary. You may decide not to participate in this study and if you begin
participation, you may still decide to stop and withdraw at any time. Your decision will be
respected and will not result in loss of benefits to which you are otherwise entitled. Please take
your time to read and thoroughly review this document and decide whether you would like to
participate in this research study. If you decide to participate, your completion of the research
procedures indicates your consent. Please keep or print this form for your records. If you have
any concerns about your selection or treatment as a research participant, please contact Nicole
Morse, Office of Research & Sponsored Programs, University of Northern Colorado, Greeley,
CO; 970-351-1910 or nicole.morse@unco.edu.
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APPENDIX B
RESEARCH INSTRUMENTS
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Educator and Administrator Survey
Code __________
Date __________

1. How many students are in your school?
❑ Fewer than 500
❑ 501-1,000
❑ 1,001-2,500
❑ 2,501-5,000
❑ 5,001-10,000
❑ 10,001-15,000
❑ 15,001 or more
2. How would you describe the area where your school resides?
❑ Rural
❑ Suburban
❑ Urban
❑ Other (please describe)
3. Does your school offer dance courses for academic credit? If yes, please continue and
answer questions 2-11. If no, please skip to question 12.
❑ Yes
❑ No
4. If you answered yes to question 3, approximately how many students are served in grades
K-8? (If you answered no to question 3, please skip this question.)
❑ 0-50
❑ 51-150
❑ 151-500
❑ 500+
5. If you answered yes to question 3, approximately how many students are served in grades
9-12? (If you answered no to question 3, please skip this question.)
❑ 0-50
❑ 51-150
❑ 151-500
❑ 500+
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6. How many educators in your school teach dance as their full-time course load? (If you
answered no to question 3, please skip this question.)
❑ 0
❑ 1
❑ 2-5
❑ 6-10
❑ 11-15
❑ 16+
7. How many educators in your school teach dance as part of their course load? (If you
answered no to question 3, please skip this question.)
❑ 0
❑ 1
❑ 2-5
❑ 6-10
❑ 11-15
❑ 16+
8. What certification is held by the educator(s) responsible for dance courses at your
school? Check all that apply. (If you answered no to question 3, please skip this
question.)
❑ Health / Physical Education
❑ English / Communications
❑ Vocational Certificate in Dance
❑ Music
❑ None
❑ Other (please describe)
9. What types of dance courses does your school offer for academic credit? (If you
answered no to question 3, please skip this question.)
❑ Classical Ballet
❑ Modern
❑ Jazz
❑ Tap
❑ Hip Hop
❑ Social Dance
❑ Ballroom
❑ Choreography
❑ Other (please describe)
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10. How long has your school offered dance courses for academic credit? (If you answered
no to question 3, please skip this question.)
❑ 0-2 years
❑ 2-5 years
❑ 5-10 years
❑ 10+ years
11. In that time, how has your dance program changed? Describe new dance genres added,
educators hired, etc. (If you answered no to question 3, please skip this question.)
____________________________________
12. How many dance educators or teaching artists do you employ part-time in your school?
Please include any partnerships with outside organizations or private studios, as well as
choreographers for musical theater productions.
❑ 0
❑ 1
❑ 2-5
❑ 6-10
❑ 11-15
❑ 16+
13. Check all of the dance activities offered in your school.
❑ Arts elective course
❑ Pre-professional training
❑ Musical theatre productions
❑ After school dance clubs
❑ Incorporated into Physical Education classes
❑ Integrated into classroom teaching (e.g., science lesson with movement)
❑ Dance team in support of athletic program
❑ Other (please describe)
14. Describe the facilities available at your school for dance instruction.
____________________________________
15. Is there adequate funding allocated to equipment and resources for dance?
❑ Yes
❑ No
16. Describe the opportunities and obstacles your school faces in terms of financial support
for dance education.
____________________________________
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17. What benefits and skills do your students receive from participating in dance at your
school? Check all that apply:
❑ Kinesthetic Awareness
❑ Time Management
❑ Confidence
❑ Concentration and Focus
❑ Commitment
❑ Self-Discipline
❑ Determination
❑ Responsibility
❑ Self-respect
❑ Respect for others
❑ Creativity
❑ Teamwork
❑ Communication Skills
❑ Tolerance
❑ Critical Thinking Skills
❑ None
❑ Problem solving
❑ Other (please describe)
18. In the next 5 years, would you hire a certified dance specialist to:
❑ Work as a full time dance teacher
❑ Work as a part time dance teacher
❑ Work as an itinerant specialist in multiple schools
❑ Choreograph musical theatre productions
❑ Support Special Needs students and movement related IEPs
❑ Other (please describe)
19. What factors would prevent you from hiring a certified dance specialist in your school?
❑ School Finances / Budget
❑ Lack of facilities for dance instruction
❑ No interest in offering dance
❑ Availability of certified dance specialists
❑ Other (please describe)
20. Does your school offer other arts courses for academic credit? If no, please skip to
question 22.
❑ Yes
❑ No
21. Which arts courses are offered in your school for academic credit? Check all that apply:
❑ Visual Art
❑ Vocal Music
❑ Instrumental Music
❑ Theater
❑ Other (please describe)
22. According to the PA Department of Education website, “all students in grades K-12 must
be provided with instruction in all four arts disciplines: dance, music, theater and the
visual arts.” Are you aware of this state requirement?
❑ Yes
❑ No
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23. In your opinion, what factors influence schools’ decisions to not offer all four core arts
disciplines? Check all that apply:
❑ School Finances / Budget
❑ Lack of facilities for specialized instruction
❑ No interest in offering all four core arts disciplines
❑ Availability of certified arts educators
❑ Other (please describe)
24. Would you be available and interested in a follow-up interview if more information is
needed for this survey? If an interview is needed, you would be contacted at the e-mail
you provide below to schedule the interview, which will be about 30 minutes and held via
zoom. If so, please check “Yes” and fill out the following optional questions:
❑ Yes
❑ No
25. Your name (optional):
____________________________________
26. Your role/title (optional):
____________________________________
27. Your email (optional):
____________________________________
28. School Name (optional):
____________________________________
29. School Address (optional):
____________________________________
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Educator and Administrator Interview
Code __________
Date __________
This interview would take place if additional information were needed once participants have
completed an online survey. The researcher will review the key elements of the consent before
proceeding with the interview questions, and reiterate that the interview will be recorded for the
researcher’s reference only.
1. Follow up on background information: describe your dance background, training,
qualifications, and career path; or if an administrator, your educational background and
career path.
2. Dance Offerings:
❑ If yes to survey question 3: Can you describe the dance offerings in your school in
more detail? What dance styles are offered, how often do classes meet, etc.?
❑ If yes to survey question 3: Is there a budget for dancers to be provided with
shoes, costumes, or any other requirements for participating in dance classes?
❑ If no to survey question 3: Does your school offer courses for credit in music,
theater, and/or visual arts? If so, why not dance?
3. Certification
❑ What qualifications do you feel are important for dance educators in K-12
schools?
❑ If the survey response indicated that the educator holds a PA certification in
Health / Physical Education or English / Communications: did you pursue this
certification specifically to be able to teach dance?
❑ If the survey response indicated that the educator holds a PA vocational
certification in dance: How did you navigate this process? Do you feel that a
direct path to certification may have simplified your ability to become certified?
❑ If the survey participant is an administrator: When looking to hire a dance
educator, what certifications do you look for in an applicant?
❑ For all participants: what is your opinion regarding the implementation of direct
dance teacher certification in PA?
4. Core Arts Disciplines
❑ Looking at the list of other arts courses offered in your school, are there
discrepancies with how each arts discipline is viewed or valued?
❑ Consider these discrepancies both in terms of school allocation of financial and
other resources, as well as in community/parent/student support.
❑ How do you advocate for dance in your school and your community?
5. What professional development opportunities are offered for the dance educators in your
school? If none, what outside opportunities do you seek out to supplement your training?
6. If you had no limitations to consider, what changes or improvements would you make to
your school’s dance programs and why?
7. Please feel free to share any additional information about you or your program that we
have not yet discussed.

